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Overview of South Dakota Standards

Both state and federal law require educational content standards be developed for all children. In
1997, the South Dakota State Legislature passed a bill directing content standards to be
developed for language arts, mathematics, social studies, and science across all grade levels.
Reading and math standards were revised in 2004 and to date are being implemented statewide.

The Individuals with Disabilities Education Act of 1997 required states to establish goals to
assess the performance of children with disabilities. These standards must be consistent with the
goals and standards for all children (IDEA 300.137).

All South Dakotans are eager to ensure that graduates of South Dakota’s public schools have the
knowledge, skills, and competencies essential to leading productive, fulfilling, and successful
lives as they continue their education, enter the workforce, and assume their civic
responsibilities.

The Standards Committee revised the current South Dakota Content Standards and Performance
Descriptors utilizing input from students, parents, teachers and South Dakota communities. Final
documents evolved from: recent research in best practices, No Child Left Behind legislation,
and classroom experience with existing South Dakota Content Standards, evolution of published
standards from other states, numerous professional publications, and lengthy discussions by
experienced K-16 South Dakota teachers.

The Purpose of the South Dakota Standards

The standards provide a listing of content to be taught and learned, and guide instructional
planning and assessment of learning from kindergarten through twelfth grade.
Performance descriptors provide information to teachers and students at particular levels,
giving them specific targets for instruction and learning. The standards present a starting
point for informed dialogue among those dedicated and committed to quality education in
South Dakota. Providing a common set of goals and expectations for all students in all
schools, will strengthen and enhance this dialogue.

SOUTH DAKOTA EXTENDED STANDARDS OVERVIEW

The Department of Education selected a diverse group of educators to develop extended
standards and determine how they apply to the education of students with significant disabilities.
The workgroup, charged with the task of developing the extended standards, used the South
Dakota content standards as a reference document when developing the extended standards. The
goals and indicators come directly from the South Dakota content standards. The extended
standards emphasize skills progression rather than being grade specific to more appropriately
address the diverse needs of students with disabilities.



When developing the extended standards, the workgroup carefully divided the skills into three
categories: sensory, basic, and functional. The categories range on a scale of less complex to
more complex. From these three categories several skills were developed. The skills were
divided into target skills, developed in the context of grade level curriculum, which serve as
entry points to the extended standards. For those students not able to meet the target skills, access
skills were developed to provide a tool for students to work towards the target skills and to
approach grade level expectations. These entry points provide a range of options at which a
student with a disability can access the learning standards. The skills found in the extended
standards introduce students to challenging new ideas and content, promoting movement to
grade level standards.

Training for educators will assure all children have access to the South Dakota content standards
through the extended standards. Educators will be trained in the correct use of target academic
skills and lower level access skills with emphasis on how the skills should be taught in the
context of grade level curriculum. Upon completion of training, participants will be able to
describe the components of South Dakota’s extended standards and their relationship to the
South Dakota content standards, and understand the implementation requirements of the alternate
assessment.

What are the Extended Standards?

Many students with disabilities are able to work toward the content standard goals. However,
the standards, as developed, do not appropriately address the educational needs of all students.
Therefore, extended content standards have been developed to meet individual student needs.

The extended standards expand the developmental spectrum of the South Dakota content
standards. This allows all students the opportunity to access the general education curriculum.

The extended standards are:

X/
°

a user-friendly guide in assisting with IEP development

¢ aprogression of skills necessary for independent functioning (birth through age 21)

L)

*

academically based (presently in reading and mathematics)

0

L)

» based on (parallel) the state content standards

0

Who will use the Extended Standards?

The following are guidelines to assist the IEP team in determining which students will use the
extended standards:

+» Even with modifications and accommodations, the general education standards are
deemed inappropriate for the student’s cognitive ability and adaptive skill levels.



« The student requires extensive direct instruction in multiple settings to apply and transfer
skills.

« The student requires substantial adjustment to grade level content standards.

¢ A student is not eligible to use the extended standards if the primary reason for
consideration is the result of extended absences, visual, auditory or physical disabilities,
social, cultural or economic differences.

How does the IEP team use the Extended Standards?

Once the IEP team determines extended standards are appropriate for a student, the team
discusses the relationship of grade level standards to the extended standards appropriate for the
student:

¢ to determine the impact on curriculum and instruction

¢ to use extended standards as a basis for the development of the individualized education
plan

Educators will use the extended standards document to align and develop instruction for students
who will not participate in the Dakota STEP, as determined by the IEP team. This document’s
access skills and target skills identify how and at what level of complexity students will address
and attain learning standards. Educators can set realistic and challenging academic goals for
individual students based on the content standards. The skills encourage teachers to reach for
higher levels of achievement for their students.

As a reader becomes familiar with this document, they will discover the goal statements and
indicators are retained from the South Dakota content standards. Extended standards are not
referenced by grade level in order to more appropriately address the diverse needs of students.
Each extended standard is intended to capture the “essence” of the South Dakota general
education content standards. Access or target skills under each extended standard provide “entry
points” towards attaining the extended standard.

“Entry Points” to the Extended Standards

The access or target skills can be viewed as entry points of student performance related to the
extended standards. These “entry points” provide a range of options at which a student with a
disability can access the learning standard at a challenging level. These "entry points" are a tool
to be used by educators and parents to identify instructional goals and objectives for the student.
Access skills and target skills are listed under each extended standard and represent a continuum
of complexity.

Access skills are defined as motor, social and communication skills applied and practiced within
the context of instructional activities based on the extended learning standards. This allows a



student with a severe disability to gain entrance (or access) to and participate in the general
curriculum as required by Individuals with Disabilities Education Act 1997.

Target skills are defined as higher level skills that enable students with disabilities to
individually utilize the extended standards in order to demonstrate a link to the South Dakota
Content Standards.

Using access skills and target skills in the context of academic instruction benefits students in the
following ways:

* Allows students access to the general education standards

* Introduces students to challenging new ideas and content

* Provides new opportunities to practice skills in a variety of settings using a range
of instructional approaches

» Achieves outcomes that exceed expectations

Access and target skills are aligned to the extended standards. The extended standards are
aligned to the general education goals/strands and indicators. Access and target skills are listed in
order of complexity and allow the student with a severe disability to gain access to the general
curriculum.

It should be noted that the extended standards capture the essence of the content standards
across grade levels rather than being defined as grade specific. This allows for the flexibility of
placement within the content standard while honoring the diverse needs of the individual student.

An IEP team then can use the access and target skills as examples to determine the next level of
progress for the student which then becomes the basis for the assessment of the student for a
given assessment period.

In other words, the IEP team can use the access and target skills, under each indicator to
determine where the student is at the beginning of the school term, where the student may
reasonably be taken through instruction during the school term, and thus determines the
assessment item for progress reporting and assessment reporting.

Performance Levels
The State of South Dakota has defined four levels of student achievement for the alternate
academic achievement standards:
Introducing = Below Basic
Developing = Basic
Applying = Proficient
Advancing = Advanced
Extended content standards have been established for reading and math and will be approved by
the State Board of Education in September 2004. Definitions of alternate achievement
levels will be expressed through the performance descriptors. Cut scores for proficiency levels
will be established in the summer of 2005. The Buros Institute, University of Lincoln, Nebraska,



will conduct a standards setting process with the Department of Education in
establishing alternate achievement levels for reading and math.

Participating in the Alternate Achievement Standards
Examples:

I. The Reading level achievement standard E.R. 1.1 reads as follows: Using stimulus,
environment, sounds, patterns and letters to make meaning from words.

Elementary example of using a target skill: The student will recognize words that
can be used to describe an object. The student will match a corresponding word to a
photo. Example: The student matches photo of dog to word dog. As the student
progresses the student will identify the familiar word and properly pronounce the
word. To build on this skill the student will identify an unfamiliar word and its
meaning. The student will match the picture of the base word in the word doghouse to
the corresponding picture of a doghouse.

II. The Math level achievement standard E.G.1.1 reads as follows: Characterizes
geometric shapes.

Middle school example of using a target skill: When given six pictures of geometric
shapes and prompted to indicate the triangle the student will name, touch, eye gaze to,
or point to the correct picture object independently when given adequate wait time.

III. The reading level achievement standard E.R. 3.1 reads as follows: Recognizing,
identifying, and responding to diversity in literature from different eras and
cultures.

High school example of using an access skill: Upon completion of having a literary
book read aloud the class visits a museum with exhibits from the era included in the
book. As an activity to reinforce the information from the book the class views a slide
show of museum exhibits. When shown a slide show the student reaches for an
electronic switch to advance the slides when prompted.

These examples illustrate how students with disabilities participate in the alternate achievement
standards and general curriculum activities in which the learning standards are addressed.



South Dakota Reading
Goals and Indicators

The following principles are philosophical statements that underlie every strand and
standard of this content standard document. They should guide the instruction and
evaluation of this reading curriculum. These goals and indicators are directly from the core
reading content standards.

Goal 1: Students are able to read at increasing levels of complexity for a variety of reasons.

Indicator 1: Students are able to apply various reading strategies to comprehend and interpret
text.

All readers decode or sound out words using knowledge of letter sounds, word parts, and
word origins to understand written text. To do this requires the reader to use a variety of
word-solving strategies. However, the ability to decode in itself does not guarantee
comprehension of text. Recent research has provided teachers with guidance and tools to
offer students instruction in strategies for comprehending. These strategies include
monitoring for meaning, making connections, asking questions, using sensory images,
determining importance, making inferences, and synthesizing.

Indicator 2: Students are able to evaluate text structures, literary elements, and literary devices
within various genres to develop interpretations and form responses.

Reading various genres of literature helps students learn skills of interpretation and critical
response. To facilitate this interpretation and response, students analyze and evaluate text
structures, literary elements as they contribute to the whole of the piece of literature, and
how literary devices affect the message. The identification and analysis of how authors use
these concepts make it possible for students to think more critically, to respond in more
complex ways, to reflect on meaning, and to compare various texts.

Indicator 3: Students are able to interpret and respond to diverse works from various cultures
and time periods.

Literature is a record of culture and human experiences that puts us in touch with our
humanity. By reading and responding to historically or culturally significant works of



literature, students clarify ideas and connect them to other literary works. It is through
this exploration that students understand the human condition and ultimately can better
understand themselves as human beings. As students validate or reconsider personal
interpretations, they also realize the interconnectedness of the cultures of mankind
throughout history.

Indicator 4: Students are able to retrieve, analyze, synthesize, and evaluate a variety of
informational texts.

Students gather information from electronic reference sources, newspapers, magazines,
journals, books and other non-fiction sources. Students synthesize by combining new
information with existing knowledge to form original ideas or interpretations. Students
evaluate the appropriateness and validity of the sources they find. Use of textual features
and graphic features is essential. All of these concepts help to extend students’ control in
reading and writing informational text.

South Dakota Math
Goals and Indicators

ALGEBRA STANDARDS

Goal 1: Students will use the language of algebra to explore, describe, represent, and
analyze number expressions and relations that represent variable quantities.

An understanding of patterns is basic to all mathematical thinking. Early experiences in learning
about, understanding, and using patterns is foundational to algebraic reasoning. This algebraic
reasoning encompasses the relationships among quantities, the use of symbols, the modeling of
phenomena, and the mathematical study of change. From investigations of the properties of
whole numbers to the use of mathematical models to represent quantitative relationships, algebra
is linked to all areas of mathematics. A strong foundation in algebra is an expectation for every
South Dakota high school graduate.

Indicator 1: Use procedures to transform algebraic expressions.

Indicator 2: Use a variety of algebraic concepts and methods to solve equations and
inequalities.

Indicator 3: Interpret and develop mathematical models.
Indicator 4:  Describe and use properties and behaviors of relations, functions and inverses.
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GEOMETRY STANDARDS

Goal 2: Students will use the language of geometry to discover, analyze, and communicate
geometric concepts, properties, and relationships.

Spatial sense is fundamental to mathematics both as a means of interpreting and representing the
physical environment, and as a tool for the study of other topics in mathematics and science. The
study of relationships among shapes and their properties is essential to their representation in
abstract form and their translation into definitions, theorems, and proofs. The study of geometry
allows students to use visualization, spatial reasoning, and geometric modeling to solve
problems.

Indicator 1:  Use deductive and inductive reasoning to recognize and apply properties of
geometric figures.

Indicator 2:  Use properties of geometric figures to solve problems from a variety of
perspectives.

MEASUREMENT STANDARDS

Goal 3: Students will apply systems of measurement and use appropriate measurement
tools to describe and analyze the world around them.

The study of measurement is essential to an understanding of the measurable attributes of objects
and the units, systems, and processes of measurement that are used in personal and professional
work. In the early grades, students learn to use these measurable attributes of objects to compare
them for relative length, weight, and other characteristics. Students increase their precision in
collecting information about the measurable attributes of objects as they encounter increasing
demands for these skills. Measurement skills and the accurate use of measurement tools and
formulas become critical in other mathematical applications including geometry and statistics.

Indicator 1: Apply measurement concepts in practical applications.

NUMBER SENSE STANDARDS

Goal 4: Students will develop and use number sense to investigate the characteristics of
numbers in a variety of forms and modes of operation.

Number sense is the most basic skill of mathematics. From simple counting to the fluent use of
computations skills, students use number sense to operationalize mathematics. An understanding
of basic mathematics operations is critical to all other mathematical pursuits. Students should
exhibit fluency in applying number sense to mathematical operations by the end of the
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elementary years. Students should be able to perform computation through mental calculation,
estimation, and paper-pencil calculations.

Indicator 1: Analyze the structural characteristics of the real number system and its various
subsystems. Analyze the concept of value, magnitude, and relative magnitude of
real numbers.

Indicator 2: Apply number operations with real numbers and other number systems.

Indicator 3: Develop conjectures, predictions, or estimations to solve problems and verify or
Jjustify the results.
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Guide to the Numbering and Symbol System Used with the
Extended Reading and Extended Math Standards

Extended Standards are coded to cross reference content, indicators, and standards.

Extended Content Indicator Standard

Extended refers to the extension of the general content goals and indicators.
Content refers to content area of reading and the major areas of mathematics.

R for Reading

A for Algebra

G for Geometry

M for Measurement

N for Number Sense

S for Statistics and Probability

Indicator refers to the general education indicator for each goal or strand. Each goal or strand
has one or more related indicators that describe key aspects of the goal or strand.

Standard refers to number of the extended standard for the indicator. (Example: E.R.1.1,
E.R.1.2, E.R.1.3) Each extended standard describes what the students will know and be able to
do. The standard is the essence of the general education grade level instruction and curriculum
standards.
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Extended Standards
Reading

Goal 1: Students are able to read at increasing levels of complexity for a variety of reasons.

Indicator 1: Applying various reading strategies to comprehend and interpret text.

Extended Standard

E.R.1.1. Using stimulus, environment, sounds, patterns and letters to make meaning from

words.

Target Skills

For some students, target skills need to be applied and practiced within the context of
instructional activities to allow students to reach the extended standard of Using stimulus,
environment, sounds, patterns and letters to make meaning from words. (E.R.1.1.)

Matches a word or picture to an object (bingo)

Listens to a story on a computer (CD ROM)

Responds to picture cue (picture of a bus, student gets ready to go home)

Explores a book

Looks at book and reader while being read a story

Points out named pictures (points to pictures in book)

Shows emotions to favored stimuli (excitement when presented with a favorite page)
Matches pictures to pictures in books (matches laminated pictures to corresponding
pictures in book while being read a story)

Locates specific stimuli in a book or on a page (lifts a flap covering an object or moves
cursor on to specific object in a living book or activity)

Locates specific button on a sound book (Barney on a page and locates associated sound
button)

Repeats texts in story

Attends to pictures/symbols/objects pertinent to a story

Attends to story from beginning to end

Looks at pictures in a book while being read to

Recognizes left to right or top to bottom patterns (workbasket systems, assembly line
tasks)

Learns to orient a book or picture right side up

Turns pages one at a time in sequential order.

Follows pointer or finger under word as text is read

Pretends to read

Recognizes left-to-right progression (print, objects)

Identifies symbols (colors & shapes through pointing)
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Identifies symbols through naming

Identifies letters though pointing (upper and lower case)

Identifies letters through naming

Identifies sounds/symbol relationships (specific letter sounds)

Matches letters and sounds

Blends sounds to make words

Uses letter names to represent sounds, syllables or words

Shows awareness of “sound” versus “word”

Identifies sounds within a word

Uses patterns to recall information (alphabet song)

Sequences the letters of the alphabet

Demonstrates understanding that letters and words relate to sounds (generates sounds of
letters, blends and patterns)

Uses knowledge of letters and letter patterns to read words

Locates words in a story

Labels or identifies objects, persons, or places

Displays attention to people, surroundings, materials (looks at teacher during instruction,
follows picture or object schedule)

Shows understanding that sounds & words can be represented in print.

Reads, prints, and spells own name

Locates/identifies words

Reads some words by sight (Dolch/Fry/high frequency words, Edmark words)
Understands sentences are made up of separate words

Reads simple sentences

Reads using left to right, top to bottom progression

Tells a story

Matches written word to picture of word

Identifies upper & lower case letters

Demonstrates comprehension of alphabet (verbally, picture)

Recites alphabet (ABC’s)

Connects information found in text to personal experience

Composes a story, letter or song

Reads stories with repetitive patterns (Brown Bear, Brown Bear)

Uses knowledge of letters and sounds to read text

Uses phonological cues to read unfamiliar text

Uses decoding and word recognition skills to develop vocabulary and increase fluency
when reading unfamiliar text

Applies knowledge of complex word patterns to determine meaning of unfamiliar words
in order to acquire new vocabulary

Uses knowledge of word categories and word parts to determine meaning of unknown
words
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Access SKkills

For some students, motor, social, and communication skills need to be applied and practiced
within the context of instructional activities to serve as an entry point to the extended learning
standard of Using stimulus, environment, sounds, patterns and letters to make
meaning from words. (E.R.1.1.)

M=Motor S=Social C=Communication A=All

Demonstrates a differential response to books/cards tactile, visual or auditory stimuli
(changes in heart rate, eye movement) [C]

Attends to tactile, visual or auditory stimuli (listens to music, watches as someone talks)
[S]

Responds to tactile, visual or auditory stimuli (makes a sound or movement) [M]
Holds head up to stimuli (holds head up while someone is talking to them) [M]
Imitates gestures or cues in response to an outside stimulus (claps hands) [M]

Imitates sounds in response to verbal stimulus (da, da, da) [C]

Responds to name [C]

Attends to presented stimulus/activity (looks at person during interaction, attends to
teachers instructions) [S,C]

Hits a switch to activate book on tape, CD player, radio [M]

Uses technology to match a sound to picture (Intellitools programs, hits a switch when
hears a pig snort) [M]

Identifies a book in the environment [M,S]

Feels tactile objects in books (touches the bunny in the story “Pats the Bunny”’) [M]

Extended Standard

E.R.1.2. Using stimulus, patterns, environment and written work from various media
outlets for comprehension (oral &/or written)

Target Skills

For some students, target skills need to be applied and practiced within the context of
instructional activities to allow students to reach the extended standard of Using stimulus,
patterns, environment and written work from various media outlets for comprehension
(oral &/or written) (E.R.1.2.)

Identifies objects, actions (own body parts)

Identifies (point to, show me, which is) objects, actions, persons, properties
Answers questions/recalls information (characters, stating main idea in text)
Uses picture symbols for a daily schedule

Recognizes safety symbols

Recognizes functional words in a variety of contexts

Recognizes functional pictures (community signs, daily routine)
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Recognizes classroom and school rules

States a consequence to a behavior in regards to school rules

Recognizes foods on a picture menu

Recognizes symbols for picture recipes

Recognizes reward for good behavior on a behavior plan

Recognizes important mail from junk mail

Follows direction as stated (put on yellow outfit and sandals)

Reads and describes meaning for safety, informational and warning signs

Recites details from story

Comprehends main ideas and supporting details in simple expository

Identifies the characters in a story

Seeks appropriate adult help when experiencing difficulties

Describes cause and effect relationships in various text, (why, what if, how, when)
Locates and paraphrase information with text to answer questions

Recalls information after reading a paragraph

Follows simple written directions in proper sequencing

Reads and comprehends meaningful words such as name and functional vocabulary
Uses verbal cues to remember pertinent information (calendars)

Reads and follow a simple map

Reads and understands components of a pay check (taxes, social security, etc.)
Reads and understands the components of a bus schedule (times, pick up/drop off spots)
Recognizes areas on a job application

Knows components of [EP (goals, transition, related services, accommodations)
Knows components of [EP process (rights, goals, transition)

Compares and contrasts stories and poems by different authors

Reads orally with accuracy, fluency, and comprehension

Applies strategies to read and understand different types of text

Uses comprehension strategies to read and understand unfamiliar words, phrases and
passages

Applies strategies to construct meaning from grade level text

Applies comprehension strategies to construct meaning from literary and content area
text
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Access Skills
For some students, motor, social, and communication skills need to be applied and practiced
within the context of instructional activities to serve as an entry point to the extended learning
standard of Using stimulus, patterns, environment and written work from various media
outlets for comprehension (oral &/or written) (E.R.1.2.)

M=Motor S=Social C=Communication A=All

e Responds to speech by vocalizing (makes a sound when hearing a familiar voice) [C]

e Demonstrates comprehension and discrimination of familiar and unfamiliar people

e Responds to common environmental sounds (teacher’s voice, bell rings, sounds for
medical purposes) [M,C]

e Incorporates cause/effect into interaction with materials (switch toys, computer activities

and interactions) [M]

Responds to simple verbal requests [C]

Identifies possession (touch...Susie’s nose) [M]

Shows enjoyment of books and stories [C]

Recognizes that body movements and facial expressions represent feelings [S,C]
Uses words to communicate ideas and feelings [S,C]

Extended Standard

E.R.1.3. Applying understanding of stimulus, patterns, environment and written work to
form inferences.

Target Skills
For some students, target skills need to be applied and practiced within the context of
instructional activities to allow students to reach the extended standard of Applying
understanding of stimulus, patterns, environment and written work to from inferences.
(E.R.1.3.)

Infers possible consequences to prevent a possible behavior

Sequences three pictures

Identifies objects that are the same and different

Recalls the sequence of events

Recognizes patterns and can repeat them

Selects reading literature appropriate for reading level, purpose and interest

Defines the attributes of personally appealing reading materials

Identifies everyday print materials that provide information (labels, newspapers)

Uses appropriate sources to locate specific types of information (calendar, newspaper,

encyclopedia, dictionary, atlas)

e Understands the function of organizational features and use them to locate information
(table of contents, index, glossary)

e Uses written resources to gain information (TV guide, bus schedule)
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Uses text organizers such as type headings and graphics to predict and categorize
information in print materials

Uses written resources to gain information and use the information for his/her personal
benefit

Identifies relevant sources of information and use the information for his/her personal
benefit

Uses visual organizers to remember pertinent information

Follows directions in pictorial format

Reads a menu to order food at a restaurant

Differentiates between important mail and junk mail

Helps plan a trip with family or friends (uses bus schedules, plans a trip to another town)
Finds a name and phone number using an address book or phone list

Follows a picture recipe to make a meal

Uses a bus schedule to plan a trip

Fills out a job applications

Fills out an apartment rental application

Reads and understands lease agreements

Helps plan and write IEP (shares with teacher personal goals)

Reads and understands Transfer of Rights at age 18

Identifies organizational features and their purpose in fiction and informational text
Uses organizational features of fiction and informational text to make predictions about
text

Analyzes organizational features to determine important ideas and set background
knowledge in fiction and informational text

Access SKkills

For some students, motor, social, and communication skills need to be applied and practiced
within the context of instructional activities to serve as an entry point to the extended learning
standard of Applying understanding of stimulus, patterns, environment and written work to
from inferences. (E.R.1.3.)

M=Motor S=Social C=Communication A=All

Demonstrates a differential response to indicate more [M,C]

Responds to verbal requests [M,C]

Responds to name (heart rate, eye movement, turn head to sound, eye contact) [C]
Vocalizes attitudes other than crying (joy, anger) [S,C]

Shows awareness of cause/effect relationship (if want to activate toy, then hit the switch)
[S,C]

Demonstrates understanding of comprehension of Individual Education Plan to allow for
participation by answering questions and expressing needs
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Uses picture cards for grocery shopping [A]

Uses picture recipes to prepare simple foods [A]

Uses picture schedules for daily routine [A]

Uses picture schedules to complete vocational tasks [A]
Uses picture schedules to complete laundry tasks [A]
Uses picture schedules to operate the dishwasher [A]
Uses a picture menu to order food at a restaurant [A]

Extended Standards
Reading

Indicator 2: Students are able to evaluate text structures, literary elements, and literary devices
within various genres to develop interpretations and form responses.

Extended Standard

E.R.2.1. Understanding and expanding meaning of stimuli, patterns, words, and literary

works.

Target Skills

For some students, target skills need to be applied and practiced within the context of
instructional activities to allow students to reach the extended standard of Understanding and
expanding meaning of stimuli, patterns, words and literary works. (E.R.2.1.)

Demonstrates comprehension of classroom rules

Matches an object to an object

Matches a picture to a picture

Identifies pictures found in personal environment (communication book, daily schedule,
name on personal belongings)

Categorizes objects according to one attribute (color, size, function)

Categorizes objects according to two attributes (color, size, function)

Categorizes objects according to three attributes (color, size, function)

Differentiates between objects by relying on descriptive qualities (a real apple vs. a
banana)

Differentiates between photos of objects by relying on descriptive qualities (photos of
apples and bananas)

Differentiates between drawings or picture symbols of objects by relying on descriptive
qualities (illustrations of apples and bananas)

Obtains meaning from a picture

Associates printed word with a corresponding picture

Initiates communication or voice output using a picture to indicate a want/need
Differentiates between printed words (actual words apple and banana)
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¢ Differentiates between printed words by relying on descriptive words (yellow banana, red
apple)

Communicates prior knowledge related to reading topic

Describes an event, TV show, or field trip experience

Responds to questions related to character, setting in a story using voice or voice output
Connects information found in text to personal experience

Identifies connections across texts in order to gain meaning (compares the family in one
book with the family in another)

Identifies real-world connections to text

Retells a familiar story

Describes characters and/or events in a story

Sequences the main events in a story

Locates descriptive words and phrases

Describes the main problem and its solution

Access SKkills
For some students, motor, social, and communication skills need to be applied and practiced
within the context of instructional activities to serve as an entry point to the extended learning

standard of Understanding and expanding meaning of stimuli, patterns, words and literary
works. (E.R.2.1.)

M=Motor S=Social C=Communication A=All

e Demonstrates a differential response to show understanding of presented stimuli
(responds to auditory, visual, or tactile activities with changes in respirations, affect,
movement, vocalizations) [M,C]

e Demonstrates sustained attention to indicate understanding of the presence of stimuli
(listens as talked to, regards face during an interaction, movement) [M,C]

e Recognizes familiar stimuli (people, places, objects) [C,S]

e Demonstrates responses to various touch cues/gestures (looks at finger or in the distance
when someone points, raises hands as lap tray is brought near to wheelchair) [M,C]

¢ Gains attention through vocalizations or augmentative communication [C,S]

e Responds to instruction (follows teacher with eyes) [C]

¢ Demonstrates visual or tactile awareness of tactile symbols, objects, pictures, picture
books (looks at and touches books) [M]

¢ Indicates choice between a preferred and a non-preferred object or activity through facial
expression, movement, vocalization, or using the appropriate symbol, picture, letter or
word (hair brushed or combed, want to feel the fur or the Goop) [M,C]

¢ Indicates choice between two neutral objects or activities through facial expression,
movement, vocalization, or using the appropriate symbol, picture, 